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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2024) 
funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 
effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Hunstanton Primary School 

Number of pupils in school  176 

Proportion (%) of pupil premium eligible pupils 41.5% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are 
recommended) 

2024/2025 2025/2026 
2026/2027 

Date this statement was published January 2025 

Date on which it will be reviewed November 2025 

Statement authorised by J Sullivan 

Pupil premium lead J Sullivan 

Governor / Trustee lead J Ward 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £117,750 

Recovery premium funding allocation this academic 
year 

£363 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school 
this academic year 

£118,113 



2 

Part A: Pupil premium strategy plan 

Statement of intent 

At Hunstanton Primary School, we have high expectations and ambitions for all our 
pupils, including those eligible for pupil premium funding. Our vision is that all children 
‘Succeed, Enjoy and Aspire’ (our school motto), irrespective of their background or the 
challenges they face. The focus of our Pupil Premium Strategy is to remove barriers to 
learning enabling all pupils to thrive and to provide them with the skills they require to 
transition to the next stage of learning and later life. 

 

In order to prioritise our spending, we have adopted a three-tiered model focusing on 
high-quality teaching, targeted academic support and meeting wider needs such as 
attendance, behaviour and emotional wellbeing as outlined by the EEF (Education 
Endowment Fund).  

 

Providing high-quality teaching is the top priority for our school’s pupil premium 
spending. This is proven to have the greatest impact on closing the disadvantage 
attainment gap and inevitably, this will benefit all pupils in our school. Consequently, 
we invest in teachers’ and teaching assistants’ professional development (including 
support for early career teachers). We have also invested in recruitment and retention 
through employment of teaching and teaching assistant apprentices. 

 

At Hunstanton Primary school, non-academic challenges including attendance, 
behaviour, and social and emotional learning negatively impacts on academic 
outcomes. Therefore, addressing these wider barriers is central to our Pupil Premium 
Strategy. We believe that children need to be emotionally literate in order to learn best. 
Having identified that just over one half of our children eligible for pupil premium 
require support with their emotional well-being, we have invested in this area. In 
addition, we know that good relationships between home and school, along with 
supporting effective parenting are vital to enabling our disadvantaged pupils to 
succeed. We are fully aware of the significant challenges faced by many of our 
families. Therefore, in our plan, we dedicate significant time and resources to this.  

 

51% of pupil premium pupils are below or working towards in mathematics, 47% of 
pupil premium pupils are working below or towards in reading, 53% of pupil premium 
pupils are below or working towards in writing and 85% of pupil premium children did 
not achieve a good level of development. Pupil premium strategies focus on pupils 
working below the expected standard in one or more subjects. Just over one third of 
our disadvantaged pupils are also identified as having SEND. Evidence shows that 
targeted academic support can have a positive impact on learning. Therefore, we 
invest in additional TAs to support identified needs and provide targeted intervention. 
Furthermore, we work closely with external professional such as LA, SEND Inclusion 
Team, Specialist Learning Support Teacher, GPs, Social Workers and Psychologists in 
order to give every child the best opportunities in life.  

 

We use a five-point plan in order to sustain an effective Pupil Premium Strategy. This 
includes a rigorous approach to identifying our pupils’ needs using a wide range of 



3 

internal data and information. The strategies selected to address the needs identified 
are based on the best available evidence alongside our expert knowledge of our pupils. 
As recommended by the Department for Education, we have a three—year approach 
to Pupil Premium planning. We are continually monitoring the progress of the strategy 
and adapting approaches when and where appropriate. To make sure the goals of the 
Pupil Premium Strategy are realised, we evaluate the impact on our pupils’ attainment 
as well as on wider barriers to learning. We monito practice in an annual cycle. 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium 

 

 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments and tracking show that disadvantaged pupils have greater difficulties with 
phonics and subsequently reading than their peers. The proportion of pupils meeting the 
phonics expected standard in Year 1 was 79% in 2024 compared to 68% in 2023. How-
ever, only 50% of disadvantaged pupils passed the screening test in 2024. In EYFS only 
56% of pupils achieved the Early Learning Goal (ELG) of Word Reading with only 25% 
of disadvantaged pupils achieving the ELG for Word Reading. 

2 Across the whole school achievement in writing is lower than in Maths and Reading.  In 
EYFS in 2023/2024 only 25% achieved the ELG for writing compared to 40% of all 
pupils. In Year 3 and 4 2023/2024 disadvantage pupils were not achieving in line with 
their peers. 

3 Whilst 72% of pupils achieved the ELG for Number in 2024, only 41.7% of disadvan-
taged pupils achieved this.  In both Year 3 and 5 in 2024 disadvantaged pupils per-
formed worse in maths than non-disadvantaged.   

4 Approximately 1/3 (34%) of the pupils eligible for pupil premium have SEND that impact 
on their overall development and achievement and 16% of these pupils have an EHCP. 

5 Social, emotional and behavioural issues have been identified as a problem for a signifi-
cant proportion of the pupil premium children, which act as a barrier to learning.  Nearly 
half of PP pupils have received social, emotional, behavioural intervention support in-
cluding Wishes and Feelings, Time to Shine, Yoga, Lego Therapy, Family Support Prac-
titioner and ELSA.  11 pupils (15%) of our disadvantaged pupils are LAC or Post-LAC, 
with 50% of these pupils in Year 4. 

6 Overall attendance for Pupil Premium students in 2023/2024 was 91.08%. Persistent 
absence is high among Pupil Premium pupils; 31% in 2023/2024. Absence for disadvan-
taged pupils was in the highest 20% of schools with a similar level of deprivation. Our 
assessments show that absence is negatively impacting on the performance of pupil 
premium children.  

7. There is a lack of aspiration of parents and carers due which negatively impact on their 
children. Many of the parents have had negative educational experiences which are a 
barrier to them engaging in their children’s education.  For some parents, their own lim-
ited education results in them struggling to support their children with their learning at 
home.  

8. 

 

We are aware of high levels of deprivation both pupil base and school location (quintile 5 
IDSR) affecting the resources that are available to families. Many families affected by 
low-income employment, or unemployment. A high proportion of pupil premium pupils 
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do not access a wider range of learning opportunities beyond school experiences to en-
hance their knowledge of the world. 

9. There is a high level of mobility within the school, in particular in relation to PP pupils. 
50% of our disadvantaged pupils did not start school in reception.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will 
measure whether they have been achieved. 

Intended outcome Success criteria 

Improved phonics and reading 
attainment among disadvantaged 
pupils. 

Little Wandle, used consistently throughout the school including 
Catch Up in KS2.  

 

Assessments and observations indicate significantly improved 
reading skills among disadvantaged pupils. This is evident when 
triangulated with other sources of evidence, including 
engagement in lessons, book scrutiny and ongoing formative 
assessment.  

 

The percentage of disadvantaged pupils achieving the ELG for 
word reading to be in line with national in 2025. The percentage 
of disadvantaged pupils passing the Phonics Screening Check to 
be in line with non-disadvantaged pupils in 2025. Similarly for 
outcomes for the disadvantaged pupils at the end of KS1 to be in 
line with non-disadvantaged pupils. At Key Stage 2 in Reading, 
the percentage of pupils achieving expected to remain in line with 
national, with an increasing number of disadvantaged pupils 
achieving greater depth. 

 

To improve writing attainment 
amongst all pupils, including pupil 
premium pupils. 

 

To provide effective individualised 
support for pupils with SEND 
resulting in improved outcomes for 
these pupils 

 

To improve attainment of PP 
children in maths 

 

Reduce the attainment gap between writing and reading 
throughout the school. Reduce the gap between school and 
National for disadvantaged pupils’ attainment in writing. 

 

The SENDCo works alongside staff to ensure provision for SEND 
pupils is appropriate and regularly monitors their progress by 
visiting classes and interventions. 

 

 

Targeted intervention is provided for PP pupils who are falling 
behind in maths. The impact of intervention is closely monitored.  

 

Assessments and observations indicate significantly improved 
maths skills among disadvantaged pupils. This is evident when 
triangulated with other sources of evidence, including 
engagement in lessons, book scrutiny and ongoing formative 
assessment.   

 

The percentage of disadvantaged pupils achieving the ELG for 
maths to be in line with national in 2025. Close the gap between 
the achievement of disadvantaged pupils compared to non-
disadvantaged pupils in year 1, 4 and 6.  
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To achieve and sustain improved 

behavioural and emotional support 
for all pupils in our school, 
particularly our disadvantaged 
pupils. 

Appoint a new Pastoral Support Advisor. Targeted intervention 
including: Elsa, Time to Shine, Yoga and Lego Therapy to 
address emotional and social needs. 

 

Improving levels of resilience, wellbeing and behaviour 
demonstrated by:  

• qualitative data from student voice, student and parent surveys 
and teacher observations 

 • a significant reduction in behaviour incidents logged   

• a reduction in Fixed Term Exclusions 

• a significant increase in participation in enrichment activities, 
particularly among disadvantaged pupils  

 

More children who are eligible for PP funding will have improved 
behaviour, wellbeing and mental health, which will be reflected in 
their academic progress. 

To achieve and sustain improved 
attendance for all pupils 
particularly our disadvantaged 
pupils. 

Improved levels of attendance demonstrated by:  

- Reduced gap between the attendance of disadvantaged 
pupils 

- Reduced levels of persistence absence of disadvantaged 
pupils 

- Where target support has been provided there is evidence 
to show impact on attendance 

 

To achieve improved parental 
engagement and aspiration, 
particularly from our 
disadvantaged families 

Improve forms of communication between home and school 
including newsletters, texts, ClassDojo, Tapestry, website and 
Facebook. 

Increased number of curriculum support sessions for parents to 
attend.  

Work alongside the School and Community Team and School 
Partnership Team to improve engagement and aspiration 

PTA/Governors includes members from PP families. 

Introduce a Parents Forum with representation from PP families. 

Appoint a new Pastoral Support advisor to liaise with families. 

Disadvantaged pupils are provided 
with clubs, trips and learning 
experiences in addition to 
curriculum. 

Percentage of PP pupils attending after school clubs is in line 
with non-PP pupils. 

At least 50% of music tuition is provided to PP pupils. 

PP representatives in School council and Eco council. 

All pupils attend school trips and financial barriers are overcome. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this academic 
year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £42,700 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Developing high quality 
teaching: 

-Teaching and Learning 
lead release time for 
driving forward 
improvements in teaching 
and learning through the 
use of Walk Thrus and 
impactful interventions 

 

 

 

DFE Supporting the attainment of disadvantaged pupils; 
articulating success and good practice – Nov 2015’ –
‘More successful schools saw raising the attainment of 
disadvantaged pupils as part of their commitment to help 
all pupils achieve their full potential. They prioritised 
quality teaching for all’  

Education Endowment Foundation (EEF) Implementation 
Guidance: ‘School leaders play a central role in improving 
education practices through high-quality implementation. 
Leaders set the stage for good implementation by 
defining both a vision for, and standards of, desirable 
implementation.’ 

‘Teaching Walkthrus’ Sherrington and Caviglioli 

1,2,3,9 

Developing high quality 
teaching of reading: 

- Little Wandle phonics 
scheme 

-English lead release time 
to drive forward 
improvements in this area 

-Further investment in the 
school library so children 
have access to a wide 
range of books aimed at a 
wide range of abilities 

Phonics approaches have a strong evidence base that 
indicates a positive impact on the accuracy of word 
reading, particularly for disadvantaged pupils 

Little Wandle is a DfE validated phonics scheme  

 

EEF Teaching and Learning Toolkit: 

‘Phonics has a positive impact overall (+5 months) with 
very extensive evidence and is an important component in 
the development of early reading skills, particularly for 
children from disadvantaged backgrounds’ 

1,9 

Developing high quality 
teaching of maths: 

-Maths lead release time 
to drive forward 
improvements in maths 
using White Rose scheme 

DFE – Supporting the attainment of disadvantaged pupils; 

articulating success and good practice – Nov 

2015: ‘More successful schools saw raising the 
attainment of disadvantaged pupils as part of their 
commitment to help all pupils achieve their full potential. 
They prioritised quality teaching for all”  

 

3,9 

Developing high quality 
teaching of writing: 

-English lead release time 
to drive forward 
improvements in this area  

- Work with VNET  

DFE – Supporting the attainment of disadvantaged 
pupils; 

articulating success and good practice – Nov 

2015: ‘More successful schools saw raising the 
attainment of disadvantaged pupils as part of their 

2,9 
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- writing moderation with 
other schools  

commitment to help all pupils achieve their full potential. 
They prioritised quality teaching for all”  

 

High quality professional 
development for Teachers 
and TAs 

-membership to VNET 
giving access to training 
for teachers and teaching 
assistants including 
Maths, English, Teaching 
and Learning (Walk Thrus) 
and Assessment 

- Level 3 TA 
apprenticeship 

-Teacher release to 
observe good practice 
within the school and in 
other schools 

- NCETM Primary 
Mathematics Teaching for 
Mastery Development 
course 

- Coaching course 

- Steps training for all staff 

 

Effective Professional Development EEF Guidance report 
suggests that effective professional development delivers 
a number of key mechanisms: building knowledge, 
motivating staff, developing techniques and embedding 
practice. 

 

The DfE states in the document, Standards for teachers’ 
professional development 2016:  

‘Effective teaching requires considerable knowledge and 
skill, which should be developed as teachers’ careers 
progress. High-quality professional development requires 
workplaces to be steeped in rigorous scholarship, with 
professionals continually developing and supporting each 
other so that pupils benefit from the best possible 
teaching.” 

 

EEF Research from the Teaching and Learning Toolkit 
states: ‘Investing in professional development for 
teaching assistants to deliver structured interventions can 
be a cost-effective approach to improving learner 
outcomes due the large difference in efficacy between 
different deployments of teaching assistants.’ 

 

In the NCETM, Teaching for Mastery’ report 2019, it 
provides strong evidence of the positive impact of a 
Maths. The EEF Teaching and Learning Toolkit research 
has shown the impact of mastery learning approaches is 
an additional five months’ progress, on average, over the 
course of a year.  

1,2,3,4,9 

 

Mentoring and coaching for 
all staff 

-Level 3 TA apprenticeship 

-Courageous Leadership 
course (HT) 

-Coaching course (HT) 

Effective Professional Development EEF Guidance report 
suggests that effective professional development delivers 
a number of key mechanisms: building knowledge, 
motivating staff, developing techniques and embedding 
practice. 

 

Education Endowment Foundation (EEF) Implementation 
Guidance: ‘School leaders play a central role in improving 
education practices through high-quality implementation. 
Leaders set the stage for good implementation by 
defining both a vision for, and standards of, desirable 
implementation.’ 

1,2,3,4,5,6,7 

Purchase of standardised 
assessments and a 
teaching and learning 
toolkit (Pixl) 

Purchase Data Support 
Package to ensure data is 
used effectively to provide 

Standardised tests can provide reliable insights into the 
specific strengths and weaknesses of each pupil to help 
ensure they receive the correct additional support 
through interventions and teacher instruction. 
Standardised tests-Assessing and Monitoring Pupil 
Progress-EEF states: “Providing high quality feedback to 
children is integral to effective learning” 

 

1,2,3,4,9 
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targeted support and 
intervention 

 

 

Targeted academic support (for example, tutoring, one-to-one support structured 
interventions)  

Budgeted cost: £35,370 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

One to one and small 
group targeted intervention 
in Maths and English for 
pupils in need of additional 
support, delivered in 
addition, and linked with, 
normal lessons. 

Use of Pixl interventions, 
White Rose and Little 
Wandle Keep up and 
Catch up materials 

 

 

Tuition targeted at specific needs and knowledge gaps 
can be an effective method to support low attaining pupils 
or those falling behind both 1:1 and in small groups. 

In the EEF Toolkit, it advocates one to one and small 
group tuition:  

‘Small group tuition has an average impact of four 
months’ additional progress over the course of a year.’ 
For 1:1 tuition, ‘Evidence indicates that one to one tuition 
can be effective, providing approximately five additional 
months’ progress on average.’ 

 

 

1,2,3,4,9 

TAs to provide targeted 
support in class 

Research from the EEF Teaching and Learning Toolkit 
states ‘The average impact of the deployment of teaching 
assistants is about an additional four months’ progress 
over the course of a year.’ 

1,2,3,4,9 

Targeted interventions and 
resources to meet the 
specific needs of 
disadvantaged pupils with 
special educational needs 

-SENDCo release time to 
support staff with 
improving outcomes for 
SEND pupils using the 
‘Five-a-day’ approaches 

-Enhance provision in the 
Nurture room 

 

The EEF Special Educational Needs in Mainstream 
schools guidance report states: ‘Closing the disadvantage 
gap means finding better ways to support pupils with 
SEND.” 

Five specific approaches—the ‘Five-a-day’ indicated 
below—are particularly well-evidenced as having a 
positive impact: explicit instruction, cognitive and 
metacognitive strategies, scaffolding, flexible grouping 
and using technology. 

4,9 

Extending school time 
including: 

-Y6 booster classes in the 
spring term 

- Times table club 

The research in the EEF Teaching and Learning Toolkit 
shows that the average impact of approaches involving 
extending school time is about an additional three months’ 
progress over the course of a year in a primary school. 

1,2,3,4,9 
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £40,100 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Communicating with and 
supporting parents: 

-Tapestry and Class Dojo 
used to engage parents 
and keep them informed 
about their child’s learning   

Parent feedback has shown that Tapestry in particularly 
is effective in engaging parents. 

The EEF research shows that Parental engagement has 
a positive impact on average of 4 months’ additional 
progress. It is crucial to consider how to engage with all 
parents to avoid widening attainment gaps. 

One of the recommendations in the EEF Working with 
Parents to Support Children’s Learning Guidance is: 
‘tailor school communications to encourage positive 
dialogue about learning.’ 

6,7,9 

 

Providing free breakfast 
club provision and meals: 

-Breakfast club 
consumables 

-NSBP Bagels 

-Milk for disadvantaged 
pupils 

-supplementing cost of 
meals for those  

-Parent breakfasts 

-Y6 SATS breakfast 

 

A number of pupils within the school regularly start the 
day with either a poor diet or nor breakfast which children 
need to give them the best start to the day and be ready 
for learning. 

 

EEF Breakfast intervention: Rapid Evidence Assessment 
provides some evidence that providing free, universal, 
before school breakfast club can benefit pupils by 
preparing them for learning or supporting behaviour and 
school attendance.  

5,6,8 

Supporting school 
attendance: 

-provision of early 
intervention to support 
attendance and punctuality 
by the Pastoral Support 
Officer and Attendance 
Champion 

-close monitoring of 
attendance 

- staff on the gates to 
welcome and greet 
parents/carers 

 

In the DFE Working Together to Improve School 
Attendance document, it states: ‘The pupils with the 
highest attainment at the end of key stage 2 and key 
stage 4 have higher rates of attendance over the key 
stage compared to those with the lowest attainment.’ 

 

The DfE Toolkit for schools: communicating with families 
to support attendance indicates the importance of positive 
communication to encourage attendance. 

 

The EEF research in the Teaching and Learning Toolkit 
shows that Parental engagement has a positive impact on 
average of 4 months’ additional progress. It is crucial to 
consider how to engage with all parents to avoid widening 
attainment gaps. 

5,6,7,9 

Supporting pupils’ social, 
emotional and behaviour 
needs: 

-support and interventions 
to be run in school by 

There is extensive evidence associating childhood social 
and emotional skills with improved outcomes at school 
and in later life (e.g., improved academic performance, 
attitudes, behaviour and relationships with peers): EEF 
Social and Emotional Learning 

5,6,7 
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Pastoral Support Worker 
including Elsa 

-Wishes and Feelings 
carried out by TAs 

- Shine Time to build 
pupils’ emotional resilience 

- use Kapow PSHE 
scheme 

EEF research states – ‘Social and Emotional Learning 
interventions have an identifiable and significant impact 
on attitudes to learning, social relationships in school, 
and attainment itself’ (4 months additional progress on 
average) 

 

Whilst the EEF research shows that impact of 
metacognition and self-regulation approaches is high (+8 
months in primary school). They state that: ‘There is 
some evidence to suggest that disadvantaged pupils are 
less likely to use metacognitive and self-regulatory 
strategies without being explicitly taught these strategies.’ 
The Pastoral support worker and Nikki Williamson (Shine 
Time) would teach the pupils these essential strategies. 

Raise pupils’ aspiration 

- Lyfta  

Lyfta provides an amazing opportunity for students to 
experience diversity and gain a more global 
understanding of what it means to thrive and be a human 
being 

7 

All educational visits and 
residential to be heavily 
subsidised to all children 
can access them 

In order to bring the curriculum alive and create a 
balanced and broad experience for the children 
educational visits are needed. It is essential for children’s 
wellbeing that they experience different settings and 
experiences before writing about it. 

 

1,2,3,4,5,6,8 

Pastoral support officer to 
work with vulnerable 
families and those 
requiring additional 
support 

CPOMs to record 
concerns about 
pupils/parents 

One of the recommendations in the EEF Working with 
Parents to Support Children’s Learning is ‘Offer more 
sustained and intensive support where needed.’ 

5,6,7,8,9 

Extra curricular activities: 

-Subsidised music tuition 
for pupil premium children 

- Free choir  

-Subsidised after school 
clubs including a range of 
sports and gardening 

- Free cooking club 

The EEF Teaching and Learning Toolkit research into 
Arts Participation shows:  

‘Arts participation approaches can have a positive impact 
on academic outcomes in other areas of the curriculum’ 
(+ 3 months progress).  

The EEF research into Physical Activity shows: 

‘There are wider benefits from regular physical activity in 

terms of physical development, health and wellbeing as 

well as other potential benefits have been reported such 

as improved attendance.’ 

5,6,7,8 

 

Contingency fund for acute 
issues 

Based on our experiences and those of similar schools to 
ours, we have identified a need to set a small amount of 
funding aside to respond quickly to needs that have not 
yet been identified. 

5,6,7,8 

 

Total budgeted cost: £118,170 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year.  
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous academic year. 
This will help the Department for Education identify which ones are popular in England 

Programme Provider 

Nikki Williamson No Time Like Now (Time to Shine) 

PiXL PiXL 

Yoga School and Community Team 

Lego Therapy School and Community Team 

Young Carers Young Carers 

VNET VNET 

Maths Mastery Cambridge Maths Hub 

 


